Open Online Courses) MOOCs and explored the perception of the Malaysian lecturers on the emerging online learning environment. A qualitative case study was adopted and fifteen lecturers were interviewed from a higher education institution in Malaysia. These lecturers are familiar with the blended learning approach. The in-depth interviews were further transcribed and thematic analysis were considered to identify the emerging themes. The study identified themes related to educational change, design of the instruction, motivational and challenging issues. The findings demonstrated that the lecturers were aware of the transition from traditional classroom teaching to the teaching in the virtual platform. The investigation also contributes to greater understanding of challenges of integrating MOOCs in Malaysian higher institutions. Based on the findings, pedagogical implications are discussed on how workshops should integrate certain aspects related to MOOCs that can be useful for the Heads of Higher Institutions and policy makers. It is hoped that these strategic workshops will increase the effectiveness of MOOC implementation in Malaysian higher institutions.
reasonable variation and to keep the qualitative data manageable (Dunkin, 2000) . The lecturers are familiar with blended learning approach and have the opportunity to meet their students in traditional classroom teaching and video conferencing. Their course content is delivered via webex and video conferences. The lecturers come from various disciplinary backgrounds including; language, business, finance and science. All the participants were involved in teaching undergraduate students and post-graduate students. The names of the participants as well as the faculties names are anonymous due to the consideration of confidentiality and ethics. The class sized ranged from 20-900 students. The science course had 6 hours contact hours and the language course had 4 contact hours. Face to face contact hours were related to lecturers, laboratories, tutorial and assessments. All lecturers were familiar with the learning management system (LMS) provided by the faculty. E-lecturers are compulsory for all lecturers and other types of technology use are also encouraged to deliver their content of the courses.
Interviews
One to one interviews lasted for 40-60 minutes with each participant. A room at the university campus was arranged. Participants were given the information sheet outlining that nature of the study and provided their consent to participate. All participants were given pseudonym and they agreed to keep what was discussed in the interview confidential. Since the aim was to investigate the lecturers' perceptions, open-ended questions were used to allow lecturers to express their ideas, opinions and understanding of the themes under investigation. The interview data was recorded and notes were taken during the interviews. A list of questions was prepared and prompts were used to encourage and stimulate lecturers to explain further. For example, what else can you say about, why do you say so, Give me more examples and… Why do you think it is important...?
Participants were asked more open-ended questions to gain more information about the idea discussed rather that a straight forward questions.
The interviews were conducted in English with the exception of times when some participants prefer to reply in Malay language in order to better express their views. These responses are further translated to English by the researchers. The data transcribed was further scrutinized inductively to identify the themes and dimensions of variation. Interviews were audio taped, transcribed verbatim and analyzed by three independent researchers.
for the interview transcripts are not edited for grammatical accuracy. It has been transcribed as how the interviews were recorded without any paraphrasing. Fillers and pauses were also included. 
related to cognitive and social presences. Lectures highlighted their difficulties to achieve higher order thinking and practical skills in MOOCs. When lecturers are equipped with good knowledge of the interactive tools, lecturers can design appropriate instructions, project work and assignments. MOOCs can also provide interactive forums to encourage interactions between student-student and student-teacher (Greene, Oswald, & Pomerantz, 2015) . Thus, it is the responsibilities of the institution and the policy makers to raise awareness of such features to enhance learning activities. Ram and Sheth (1989) made clear that barriers to innovation adoption are related to "product usage patterns, product value and risks associated with product usage while psychological barriers arise from "traditions and norms of customers and perceived product image" (p. 7). Teachers very often are not equipped with background knowledge professional development which lead to negative attitude towards inclusion of any changes related to education.
Approaches of 21 st century learning
Workshops should be designed on how various types of 21 st century approaches should be integrated in their teaching and learning experiences. Therefore, task/assignments designed by lecturers should move forward learners' ability to self-regulate and self-assess themselves as active learners. Learning in the 21 st century should move pedagogy (child learning), to andragogy (adult learning) and heutagogy (self-directed learning). There is mound of skills that need to be mastered in a subject but learning does not begin and end with books and exams. The learning pyramid illustrate in Diagram 1 made clear that the best approaches for learning retention are at the base of the learning pyramid. This can be achieved via group interaction and collaborated integrated in task base and challenge based activities. 
